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 A B S T R A C T 

This exploratory study, conducted at the University of Tripoli, Faculty of Languages, 

English Department, investigates Libyan EFL teachers' beliefs about error correction 

strategies in oral classrooms. Using semi-structured interviews and thematic analysis, 

the study explores how teachers conceptualize error correction. Findings show that 

responses to the teacher's oral corrective feedback (TOCF) vary based on individual 

preferences and emotional reactions. Immediate TOCF was valued for pronunciation, 

whereas delayed and indirect TOCF was preferred for grammar and vocabulary. 

While immediate TOCF prevents fossilization, teachers strategically employ delayed 

TOCF depending on error type and context.   
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  : الكلمات المفتاحية
استيراتيجيات التصحيح 

الفصول الشفهية، الشفهية، 
، اللغة الإنجليزية كلغة أجنبية

طلبة توجهات المعلمين،
  .الجامعات.

 الملخص 

تبحث هذه الدراسة الاستكشافية بجامعة طرابلس، كلية اللغات، قسم اللغة الإنجليزية، في توجهات 
معلمي اللغة الإنجليزية الليبيين حول استراتيجيات تصحيح الأخطاء الشفهية. تم استخدام مقابلات 

. للمعلمين وتحليل موضوعي لنصوص الاجابات لاستكشاف تصورهم حول طريقة تصحيح الأخطاء
التفضيلات الفردية  للمعلم حسبوتظهر النتائج اختلاف الاستجابة لطرق التصحيح الشفهية 

ضلت المؤجلة وغير 
ُ
ومشاعر الطلبة. حيث حظيت الفورية بتقدير في الأخطاء المتعلقة بالنطق، بينما ف

علمون المباشرة في القواعد والمفردات. وفي حين يمنع التصحيح الفوري ترسخ الأخطاء، يوظف الم
 .استراتيجيات التصحيح تبعًا لنوع الخطأ وسياقه. 
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Introduction 

The word "feedback" can mean different things depending on the context. In 

this study, though, it refers to the information students receive about how 

they're doing, intended to help them develop their performance and skills 

Westberg & Hilliard, 2001). While feedback is a broad concept, corrective 

feedback is a more focused type, one that specifically deals with pointing out 

learners' errors. Lightbown and Spada (1999) describe it as "any indication to 

the learners that their use of the target language is incorrect" (p. 171). So, 

when corrective feedback is mentioned here, it means the kind of feedback 

teachers give simply to fix language errors made by learners. However, not 

all errors are corrected similarly. Based on the study of Lyster and Ranta 

(1997), there are six main types of oral corrective feedback: explicit 

correction, recast, clarification request, metalinguistic feedback, elicitation, 

and repetition. The following table outlines the definition of these six 

strategies, including their formal definitions and corresponding interactional 

patterns. 

Types of OCF Definition Example  

Recast “Involves the teacher’s 

reformulation of all or part 

of a learner’s utterance, 

minus the error.” (p.46)  

S: “She enjoy learning 

English?”  

T. “Yes, she enjoys learning 

English.” 

Translation “A teacher translation of a 

correct form of the 

learners’ answer in L1.” 

(p.582)  

T: "What color is the sky?" 

S: "Azraq." (in Arabic) 

T: "Blue. The sky is blue." 

Clarification 

Request 

“A feedback type in which 

the teacher asks a 

question, indicating to the 

learners that there is a 

problem with the language 

production.” (p.47)  

S: "I buyed some apples 

yesterday." 

T: "Sorry, what was that?" 

Metalinguistic 

Explanation 

“A teacher making 

comments or indicating to 

the learners that there is an 

error in the language 

production.” (p.47)  

S: "She don't like coffee." 

T: "Remember, with 'she,' 

we don't use 'don't.' What do 

we use instead?" 

Elicitation “A feedback type when 

teachers ask for 

completion of their 

S: "Last night, I watch a 

movie." 

T: "Last night, I...?" 
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learners' own sentence by 

pausing and allowing 

learners to correct 

themselves.” (p.48)  

Explicit 

Correction  

“Any feedback technique 

that involves a teacher 

simply providing a learner 

with the correct answer.” 

(p.46) 

S: "He swimmed very fast." 

T: "Actually, it's 'swam.' He 

swam very fast." 

Repetition “A teacher repeating 

learners’ wrong utterance, 

highlighting it with 

intonation.” (p.48) 

S: "She have a new phone." 

T: "She HAVE a new phone?" 

S: "Oh, she has a new phone." 

 

Teachers need to realize that their CF beliefs (i.e., attitudes and preferences) 

may not always match those of their students (Kaivanpanah et al., 2021). X. 

V. Ha et al. (2021) find that students prefer CF for all error types and desire 

peer correction during classes, while teachers are less confident in peer 

correction and are more reluctant to give CF. Also, there are discrepancies 

between teachers' and students' beliefs concerning TOCF timing, with 

students opting for immediate CF and teachers being less favorable due to 

concerns about emotional state and speech flow disruption (J. Ha et al., 2021). 

García Mayo and Muñoz (2016) observe that EFL students tend to appreciate 

explicit correction, whereas teachers favor recast techniques. By contrast, 

Kurvers et al. (2018) discovered that advanced-level students prefer self-

repair strategies, opposing their teachers' inclination towards recasts.  

The above contradictions may necessitate a detailed examination of the 

central aspects of TOCF strategies in language teaching and learning, 

especially in EFL contexts. The advantages of these strategies include 

identifying errors during language learning, enhancing students' language 

proficiency (Yusovi et al., 2022), and improving overall language 

development (Fu & Li, 2022). This capitalizes on understanding teachers' and 

students' beliefs about TOCF strategies, as these beliefs significantly impact 

classroom dynamics and learning outcomes (Halim et al., 2024). Furthermore, 

teachers determine which errors require attention in EFL classrooms. This 

often necessitates teachers to intervene to balance the need for accuracy with 

the practical realities of the classroom, despite the absence of a universally 

accepted method for deciding which errors to correct. Communication 

breakdowns are the most critical issues that teachers need to address, while 
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they may pay less attention to minor errors that do not obstruct understanding 

and do not entail significant focus (ibid). Additionally, some teachers may 

adopt an alternative approach, considering local errors that do not 

substantially affect message clarity as unnecessary to correct while 

prioritizing global errors that hinder intelligibility and disrupt communication, 

along with errors that provoke negative reactions and stigmatization (Chen, 

2020). This approach distinguishes between local errors, which are minor 

errors such as grammatical errors, spelling errors, or incorrect usage of 

articles, and global errors, which are more significant issues like fragmented 

sentences, run-on sentences, or syntax errors that alter the meaning of a 

sentence or paragraph. By focusing on global errors first, teachers can address 

the most critical issues that affect overall comprehension before refining 

smaller details (ibid).  

Furthermore, teachers utilize several TOCF strategies to improve students' 

speaking abilities and minimize communication errors in EFL settings. These 

strategies are designed to offer prompt feedback on students' spoken language, 

hence promoting learning through engagement and practice. The successful 

enactment of these correction strategies relies on customizing them to meet 

the unique needs and attributes of individual students. Teachers must take into 

account various factors, including the fragility of the language ego, levels of 

anxiety, self-confidence, and receptiveness to correction (García Mayo & 

Muñoz, 2016). Teachers' diligent observation and assessment of these 

strategies are a must (Jroush, 2026) to guarantee effective teaching, which 

frequently demands a combination of strategies adapted to the specific 

requirements and preferences of students. Teachers' selection of a correction 

approach should be consistent with educational objectives, student 

characteristics, and the dynamics of the classroom (ibid). Notably, timing is 

very crucial in the employment of TOCF strategies in oral language classes. 

A thorough understanding of the optimal timing for TOCF underscores the 

intricacies of timing issues in second language acquisition and its potential to 

foster effective error-correction strategies within language teaching contexts 

(Xu, 2021). It can have a profound impact on student motivation, fluency, and 

accuracy. Consequently, teachers tend to explore various methods for 

implementing TOCF in language instruction, which include immediate 

correction (i.e., correcting an error as it arises), delayed correction (i.e., 

addressing an error after the communication has continued), and collective 

correction (i.e., offering feedback on common errors afterward). In this 

process, teachers regularly strive to balance the enhancement of fluency with 

the maintenance of accuracy, adapting their correction techniques as 

necessary (Li & Hu, 2024). 
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Problem of the Study 

Despite the theoretical importance of OCF, there is a significant gap between 

pedagogical ideals and classroom realities in Libyan higher education. Many 

EFL instructors at the university level operate based on intuitive beliefs rather 

than formalized training in feedback strategies. Furthermore, the specific 

socio-emotional challenges of Libyan students, who may face high levels of 

anxiety in oral performance, create a tension for teachers: the need to correct 

errors to prevent fossilization versus the need to foster a risk-taking 

environment. There is a lack of empirical research documenting the specific 

rationales Libyan teachers use to resolve these tensions, leading to 

inconsistent feedback practices that may not optimally support student 

learning. 

 

The study seeks to provide answers to the following questions:  

1. How do teachers perceive the importance of TOCF in oral practice 

classes, and what strategies do they employ? 

2. How do teachers manage their preferences for immediate versus delayed 

corrective feedback, and what methods do they use to assess the 

effectiveness of their chosen TOCF strategies? 

3. How can teachers balance the use of different TOCF strategies while 

fostering a low-anxiety, risk-taking atmosphere that encourages both self-

correction and peer involvement? 

 

Literature Review 

There is a lot of debate about how errors are handled and corrected in a foreign 

language classroom, largely because teachers and students often view errors 

differently, and because the correcting practice varies depending on the 

teaching approach utilized. Sociocultural theory supports the use of TOCF, 

which highlights the significant role of social interaction and mediation in 

language learning (Vygotsky, 1978). In this sense, TOCF can be seen as a 

form of scaffolding, where the teacher provides temporary support and 

guidance to facilitate students' language development. As students take part 

in oral interactions with the teacher, they receive feedback that helps them co-

construct knowledge and develop their language skills. Similarly, with greater 

attention to teacher–student interaction, the Interaction Hypothesis suggests 

that language learning occurs through meaningful communication and 

interaction between learners and their environment (Long, 1996). According 
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to this hypothesis, TOCF helps students recognize and correct linguistic 

errors, facilitating language development. Building on this interaction- and 

scaffolding-based view, the Noticing Hypothesis suggests that students must 

consciously notice the gap between their interlanguage and the target 

language to learn (Schmidt, 1990). TOCF is vital in drawing students' 

attention to their errors and encouraging them to notice discrepancies. This 

heightened awareness enables students to reformulate their language output 

and move closer to the target language.  Moreover, consistent with the 

Interaction Hypothesis, TOCF not only raises awareness but also encourages 

productive participation in meaning-focused communication (Long, 1996). 

Through this interactional pressure to speak and respond, learners are more 

likely to generate and modify output in response to feedback, aligning with 

the Output Hypothesis (Swain, 1985). Over time, repeated cycles of feedback-

driven reattempts can enhance linguistic competence and accuracy.  

Back-and-forth CF strategies in EFL oral classrooms have been widely 

examined over the past decade, providing valuable insights into the 

effectiveness of different error correction approaches and highlighting the 

importance of understanding students' attitudes toward feedback in EFL 

contexts. Many studies in this area focus on students' attitudes and preferences 

regarding TOCF strategies and shed light on various aspects of error 

correction in EFL classrooms. For instance, Yousefi and Nassaji (2021) 

conducted a comprehensive literature review on the role of CF and instruction 

in L2 pragmatics development. Their study highlights the crucial impact of 

pragmatics on overall language competence highlighting the challenges that 

EFL students face in mastering this skill. This aligns with the study, which 

centers on error correction strategies in oral classrooms, as pragmatics 

development is often closely tied to speaking proficiency. The authors note 

that CF has been considered essential for commanding pragmatic knowledge, 

particularly in light of its difficulty and late acquisition in second language 

learning contexts. This underscores the importance of effective error 

correction strategies in developing students' communicative competence, 

which is central to the current study.  

Expanding on these findings, Yüksel et al. (2021) investigate the disparity 

between the beliefs and practices of university teachers in-class OCF. This 

study observes 20 English language teachers from a private university in 

Turkey, finding discrepancies between what teachers believed and what they 

did during lessons. Interestingly, those teachers with the greatest 

incongruence tend to stick to their decisions even after observing unsuccessful 

OCF practices. This study underscores the importance of bridging the gap 

between teachers' stated beliefs and actual classroom practices, which is 
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critical for implementing effective error correction strategies. Moreover, 

Nuraeni and Fadhly (2018), in their qualitative study, which identifies five 

errors committed by EFL students in speaking classes, including 

pronunciation, grammatical, lexical, semantic, and pragmatic errors. This 

study discovers that the recast strategy is frequently used by teachers to 

correct students' errors. This study contributes to the understanding of the 

types of errors encountered in EFL speaking classes and the corresponding 

correction strategies employed by teachers, providing valuable context for 

similar studies on students' perceptions of error correction strategies. 

Furthermore, Amiryousefi (2016) investigates the influence of confirmatory 

vs. corrective feedback on various aspects of EFL students' academic self-

concept, attributions, second language speaking, class performance, and 

English achievement. This researcher divides two intact classes of female 

elementary EFL students into groups receiving either corrective or 

confirmatory feedback. Confirmatory feedback refers to indications of the 

accuracy of responses, providing learners with information that their 

utterances or performances were correct without offering guidance on how to 

improve. The results show that teachers' corrective discourses influence 

students' academic self-concept, attributions, and language attainment. This 

study demonstrates the potential of corrective feedback to shape students' 

academic identities and language proficiency, highlighting the broader 

implications of effective error correction strategies beyond mere 

identification. 

Building on evidence that feedback shapes learners’ academic identities, 

Fitriana's (2017) study explores students' attitudes toward teachers' 

corrections in oral production. Through a questionnaire administered to 

vocational high school students and interviews with ten students, the 

researcher unveils students' favoring of teachers as correctors, but openness 

to peer correction. Students expect teachers to give them corrections 

immediately and for all types of errors. Additionally, personality traits and 

teaching styles are identified as influential factors in students' willingness to 

accept corrective feedback. Similarly, Fu and Li (2022) extend this line of 

inquiry by testing whether the timing of corrective feedback affects L2 

development. Fu and Li's (2022) comparative study deals with the differential 

effects of immediate and delayed corrective feedback on the learning of the 

English past tense. This study assigns 145 seventh-grade EFL students to four 

groups: Immediate CF, Delayed CF, Task Only, and Control. Their findings 

suggest that immediate corrective feedback is more facilitative of L2 
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development than delayed feedback, supporting the importance of addressing 

linguistic errors before they become fossilized in the interlanguage. 

 

Methodology 

This study incorporates a qualitative approach to cultivate a comprehensive 

understanding of the subject matter. It includes 5 teachers, all holding an M.A. 

in English, and teaching oral classes at various levels, though their years of 

experience differ.  The participants decide to take part in this study after being 

initially informed of the study's purpose. The semi-structured interview 

questions are developed based on the reading of previous work in the field, 

particularly the studies of Nurjanah et al. (2024) and Asmara et al. (2022). 

 

Study design  

This study correlates with the teacher semi-structured interview as a 

qualitative research technique that involves conducting in-depth interviews 

with participants using a set of open-ended questions (Buys et al., 2022), 

exploring how Libyan EFL teachers utilize CF within the specific institutional 

and sociolinguistic context of the University of Tripoli. Semi-structured 

interviews (35–50 minutes each) are conducted using an open-ended protocol 

centered on TOCF strategies they implement and their reasoning behind 

choosing certain strategies in oral practice classes.  

 

Sampling and participants 

The study is contingent upon the convenience sampling technique, which is a 

non-random selection method commonly used in applied linguistics. This 

technique involves selecting participants based on accessibility, willingness 

to participate, and proximity to the study location (Creswell & Creswell, 

2018). The participants are five Libyan EFL teachers with ≥ 3 years of 

experience teaching oral practice courses from the Department of English 

Language, Faculty of Languages, University of Tripoli. While convenience 

sampling allows researchers to gather data quickly and efficiently, the 

findings obtained from it are not generalizable due to the bias of the sample 

(Emerson, 2021). All interview participants' identities were protected through 

anonymized pseudonyms (e.g., Teacher A, Teacher E). 

 

Data collection 

In the current study, thematic analysis is employed to uncover the underlying 

meanings and interpretations embedded in teachers' responses to the semi-

structured interview questions. Teacher responses to the semi-structured 

interview questions are analyzed thematically following the thematic analysis 
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method developed by Braun and Clarke (2020). This method involves the 

systematic coding and categorizing of textual data to identify recurring themes 

and patterns related to the implementation of TOCF strategies. The goal is to 

understand specifics about how TOCF strategies are applied and how they 

influence students' perceptions and preferences. The analysis process requires 

careful examination of transcripts, noting initial thoughts, grouping similar 

categories, and refining themes until a comprehensible account is established 

(Dabboub & Giornazi, 2024). 

 

Results  

This section exhibits the analysis of the results gathered from the semi-

structured interview conducted with five teachers, labeled TA, TB, TC, TD, 

and TE. The analysis focuses on teachers’ approaches that they follow when 

providing TOCF to students during oral practice classes, their teaching 

methods, and their beliefs on the effectiveness of TOCF strategies in boosting 

student self-confidence, as well as their efforts to establish a supportive 

classroom environment. Teachers’ responses are analyzed thematically 

following the thematic analysis method developed by Braun and Clarke 

(2020), where responses are analyzed, coded, and categorized on seven 

aspects reflecting teachers' views on TOCF in oral practice classes.  

 

Importance of TOCF: Teacher Perspectives on TOCF Efficacy and 

Confidence-Preserving Strategies in Oral Practice 

Based on the responses provided by the interviewed teachers, all five teachers 

emphasize the critical role of TOCF in enhancing students' oral proficiency. 

This consensus underscores the fundamental importance of effective feedback 

mechanisms in language learning. It also highlights the long-term benefits of 

implementing robust TOCF strategies. This is evident in the answer provided 

by TC, who states that "TOCF is essential for pinpointing and correcting 

errors, which significantly boosts students' performance in oral practice 

classes." Similarly, TD adds that "Without proper TOCF, students might 

continue to make the same errors, hindering their progress in developing 

accurate speech patterns." Yet, despite teachers’ shared belief in TOCF 

efficacy in oral practice classes, the teachers demonstrate flexibility in their 

approaches, highlighting the multifaceted nature of these instructional 

techniques. For instance, TA stresses the need for balancing between 

immediate correction and allowing students to complete their thoughts. 

Besides, TB advocates tailoring TOCF to meet individual students’ needs. 

This opinion discrepancy signifies the adaptability of TOCF strategies to 
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different teaching styles and student populations. In tandem with managing 

these instructional dynamics, maintaining students’ self-confidence during 

oral practice classes appears to be a common concern among teachers. Thus, 

they favor employing various strategies to ensure that students remain 

motivated and self-possessed in their speaking abilities while errors are 

addressed. Teachers keep stressing the impact of positive reinforcement as a 

crucial means of raising students’ morale during TOCF sessions. To 

exemplify, TE notes that she always attempts to formulate corrections 

constructively, concentrating on what her students do properly instead of 

criticizing their errors and demoralizing them. This approach lines up with the 

sandwich feedback concept technique that TB declares, where encouraging 

comments should envelop TOCF. In the same context, TD touches on the 

perfect time for TOCF to maintain students’ self-confidence. She remarks, 

"Timing is crucial. Sometimes, immediate correction can be too harsh, so I 

prefer to delay feedback until students have finished speaking." This 

understanding of TOCF timing denotes the complexity of TOCF delivery and 

the necessity for considering various factors that can affect students’ oral 

performances.  

 

Teachers' Approaches to TOCF Timing and Assessment of Strategy 

Effectiveness 

Preferences regarding the optimal timing of TOCF lead to another 

discrepancy among teachers. While TA and TD seem to lean towards 

immediate TOCF to prevent error fossilization and enhance retention, TB and 

TE recommend a more delicate approach, which can be attuned based on the 

nature of errors and the context in which they occur. In this regard, TC 

explicates that, "Immediate correction is effective for obvious errors, but for 

subtle errors, I prefer using delayed feedback to allow students to reflect on 

their performance." This balanced tactic mirrors teachers' sensibility and 

understanding of the complex interplay between timing and effectiveness in 

TOCF delivery. Consequently, exploring this complex landscape requires 

assessing the effectiveness of TOCF strategies, which presents a challenge for 

teachers, owing to the subjective nature of oral communication improvement. 

Hence, teachers resort to exploiting a combination of observation, peer 

feedback, and formal assessments to monitor students’ growth and 

improvement in oral classes. TB clarifies that she uses a blend of methods 

during her oral practice classes, including student self-assessments and formal 

speaking tests to evaluate the impact of her TOCF strategies. Moreover, TE 

reports that she pays close attention to students' participation levels and 

willingness to engage in oral activities. She adds that improved self-
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confidence often manifests as involvement in class discussions increases. 

Undoubtedly, employing such multifaceted modes facilitates the 

comprehensive evaluation of student development over time and ensures that 

the endorsed TOCF strategies do not deviate from the learning objectives.  

 

Managing Instructional Challenges and Fostering Low-Anxiety, Risk-

Taking Classrooms 

Often, teachers encounter challenges in providing TOCF, including managing 

emotional responses to corrections and guaranteeing equal attention for all 

students. Teachers address these issues by fostering supportive classroom 

environments where errors are considered opportunities for student 

development by integrating group activities and peer correction to enhance 

collaborative learning during oral practice classes. In particular, TD testifies 

that she encourages her students to view errors as stepping stones towards 

improvement. She elaborates that the creation of an optimistic atmosphere 

helps decrease anxiety levels that some students experience when they get 

TOCF. This practice correlates with TC's strategy of framing corrections 

positively, indicating a shared understanding among teachers of the pros of 

sustaining a supportive learning environment. A primary mechanism for 

fostering such an environment, teachers utilize peer correction as part of their 

TOCF strategies. TB accounts for implementing peer feedback in oral practice 

classes, saying that, "Peer correction can be very effective, especially for 

pronunciation issues." However, she elaborates that she always establishes 

clear guidelines to ensure constructive feedback. This approach not only 

smooths language learning but also builds a sense of community among 

students, reinforcing the collaborative nature of language learning. In 

addition, TE accentuates the value of inspiring self-correction during oral 

activities. She often pauses after student’s finish speaking and asks them to 

reflect on their performance. She claims that this helps develop students’ 

metalinguistic awareness and boosts their zest to participate actively in the 

correction process. Fostering this active engagement aligns directly with the 

broader objective of establishing a classroom environment that encourages 

risk-taking and experimentation with language, which is a universally 

recognized goal as a must by the teachers interviewed. TA affirms that "Errors 

are an integral part of the learning process." She explains that these errors can 

be lessened through teachers setting up a comfortable environment that 

encourages students’ exploration and risk-taking and expands their linguistic 

capabilities. TD confesses that she incorporates numerous activities designed 

to reward creativity and effort, such as role-play scenarios or group 
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discussions on current events. She believes that these activities help students 

see the practical application of language skills and reduce fears linked with 

making errors. In the same vein, TB asserts the long-term benefits of applying 

different approaches. She is convinced that when students feel confident 

enough to take risks, they are more likely to engage actively in class, leading 

to improved overall language proficiency. This perspective gives prominence 

to the interconnectedness between TOCF strategies, students’ self-

confidence, and the broader learning environment.  

 

Discussion  

The analysis of the teacher semi-structured interview results provides a 

reflective insight into the implementation of TOCF in oral practice classes, 

which embraces direct correction, indirect hints, and collaborative problem-

solving strategies. Teachers’ use of these multi-task strategies matches the 

study outcomes of Irfani and O'Boyle (2024), which advocate for the 

adaptation of multiple strategies to meet the diverse needs of students, thus 

reinforcing the notion of ‘teacher responsiveness’ of Vygotsky (1978). The 

interviewed teachers consider both immediate and delayed TOCF strategies 

to be instrumental in promoting learning outcomes, as well as in enhancing 

comprehension and retention. This result agrees with the study findings of 

Öztürk (2023), which maintain that both immediate and delayed TOCF 

strategies contribute positively to language learning. Moreover, this result 

highlights the effectiveness of TOCF timing in augmenting students' 

academic performance and overall language proficiency (Li & Xu, 2020). 

Such an output resonates with the notion of ‘teacher efficacy’, which 

influences instructional strategies and boosts student motivation and 

engagement, ultimately leading to higher-quality academic achievements 

(Bal-Taştan et al., 2018).  

Teachers report operating reflective practices and metacognitive strategies 

during oral practice sessions to encourage self-correction among students, 

thus enhancing the effectiveness of self-regulated learning (Kobayashi, 2020). 

The application of these strategies points to the complexity of TOCF 

strategies and accentuates the need for adaptable OCF strategies, which is 

consistent with the study findings of Çankaya (2020). Consequently, teachers 

often turn to peer correction as a collaborative learning strategy, which can 

significantly improve speaking fluency and accuracy (Li & Hu, 2024) and 

motivate students to take ownership of their learning. This approach nurtures 

greater engagement, communication, and responsibility among students 

rather than TOCF alone (López et al., 2022). Chekol (2020) adds that peer 
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feedback increases student involvement in providing and receiving feedback 

from peers and leads to more substantial educational improvements.  

Moreover, teachers tend to implement scaffolding activities that empower 

students to take risks and experiment with language, even in the face of 

potential errors. This result is parallel with the study findings of Suryani and 

Argawati (2018), which illustrate a strong positive correlation between high 

levels of risk-taking and improved speaking skills, evident from participants' 

demonstration of greater fluency and accuracy in their oral presentations. This 

result also advocates students’ engagement in challenging tasks without 

fearing negative repercussions, which is crucial for enhancing their language 

practice and enriching their learning experiences (Smith, 2020).  

Teachers activate a diversity of techniques to assess the effectiveness of their 

TOCF strategies on students' oral communication abilities, focusing on both 

cognitive and emotional dimensions of learning. These techniques involve 

observational assessments, peer correction, and formal testing (Wang, 2021). 

Nevertheless, this endeavor poses numerous challenges for teachers, who 

often struggle to deal with unforeseen emotional reactions and students' 

varying levels of proficiency while striving to ensure that all students receive 

fair attention. Besides, the gap between TOCF strategies and students' 

preferences for CF creates an obstacle for teachers, impeding their ability to 

utilize effective problem-solving strategies in oral practice classes. This 

barrier can adversely affect the language learning process, as students may 

feel disheartened when their expectations are unmet and may discourage 

teachers from providing TOCF in these settings (Nguyen & Luu, 2021). 

Teachers are dedicated to finding solutions to the challenges they encounter 

when offering TOCF. Thus, they adopt reflective and metacognitive strategies 

aimed at empowering students to engage actively in their learning and 

promote self-correction (Pan, 2024). Likewise, these strategies can foster a 

sense of belonging among students (Watson et al., 2024) and establish robust 

learning communities that facilitate genuine communication and provide 

students with opportunities to be more active and productive in speaking 

activities (Zulfikar, 2022). To this end, J. Ha et al. (2021) advise teachers to 

participate in professional development programs that include workshops 

followed by experiential and reflective activities to examine and reconsider 

their beliefs about the enactment of TOCF strategies in their oral practice 

classes.  
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Conclusion 

This exploratory study sought to answer what types of TOCF are utilized and 

how they contribute to student improvement by investigating the beliefs and 

strategies employed by Libyan EFL teachers regarding error correction in oral 

practice classes, offering valuable insights into the complex dynamics of 

corrective feedback within this specific educational context. By adopting a 

semi-structured interview approach, the research examines teachers' 

conceptual understanding and their practical application of OCF, while 

examining its impact on student engagement and learning outcomes. 

In response to the research questions, the findings indicate a generally positive 

student perception of teachers' OCF strategies, correlating these interventions 

with actual improvements in self-esteem, reduced hesitation, and enhanced 

fluency, accuracy, pronunciation, and vocabulary retention. Crucially, the 

study revealed that the effectiveness of TOCF is influenced by individual 

learner preferences and emotional responses. While immediate TOCF was 

highly valued for its role in addressing pronunciation and accuracy and 

fostering confidence, delayed and indirect approaches, such as repetition and 

reformulation, were often perceived as less confrontational and more suitable 

for grammar and vocabulary development. A significant takeaway was the 

students' appreciation for explicit explanations accompanying corrections, 

which proved vital for deeper understanding and effective application of 

corrected forms. 

Teachers, recognizing the preventative role of immediate TOCF against 

fossilization, demonstrated a strategic and adaptive use of both immediate and 

delayed feedback, tailoring their choices to error types and interactional 

contexts. Their pedagogical decisions were further shaped by practical 

considerations, including the delicate balance of emotional management 

within the classroom and the imperative for equitable student participation. 

This highlights the nuanced challenges teachers face in fostering linguistic 

development while simultaneously cultivating a supportive and affectively 

positive learning environment. Future research and teacher development 

should therefore move beyond technical training in feedback types toward 

supporting reflective decision-making grounded in situated classroom 

realities. 
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